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School wide approach to PBL!

At Moana CPrimary School we value the Jorovision of safe, consistent, Jaredi’ctaﬁ&e routines

fOT every Cﬁl[d; every Jay in every cfassroom. We want a[fstucﬁmts to 66’}01’6561’11', centrec[

ancfreaafy to feam. We are a trauma sensitive scﬁoo(ancfrecognise tﬁat tﬁe eﬁ(ec‘rs OJ(SH"EZSS

or traumatic stressors imjaact child c[eve[oyment and classroom [eaming. ‘PBL Jorovic[es

stmtegies which empower teachers to teach and model }oositive behaviour processes to get

students excited about their [earning. Tl ﬁrougﬁ a consistent whole school a}ojoroacﬁ, we will

teach, model and support our students, in [earm’ng desirable behaviours and attitudes to

enhance their academic, social and emotional outcomes.

What does PBL look like at Moana Primary?

Address the diverse academic and social needs of every student to support them to be
successful.

Enable our school to establish a continuum of supports that are intensified to meet the
needs of every student

Work as a team, using a problem solving approach (data, systems and practices) that
engages students, parents and all school staff

Establish positive social expectations for all in our school community

Provide a framework for the school and its community to collectively support the wellbeing
of every student

When implemented well:

Students respond positively as they have been taught what is expected of them

Staff deliver consistent responses to student learning and behaviour

Students feel safe and cared for at school.

Their parents, family and community are more involved in their school

Unproductive and challenging behaviour can be significantly reduced for most students
Teachers reduce the use of reactive discipline measures in our school for all students

It increases data-based decision making about behaviour, teaching and learning, across all
school settings



e The use of effective comprehensive supports and interventions for students with behaviour
and emotional needs are met

What is PBL?

PBL is a proactive approach and focuses on teaching all students agreed expected behaviours
and pro-social skills rather than just reacting to behaviour errors. In addition, a small number of
students require highly individualised and intensive interventions.

PBL provides teachers and students with more time to focus on relationships and classroom
instruction.

All students, teachers and staff will benefit from:
¢ increased positive behaviour
e increased time focused on instruction
e improved social-emotional wellbeing
e positive and respectful relationships among students and staff
e a safe and predictable learning environment, and
¢ increased adoption of evidence-based instructional practices

Why focus on positive social behaviours?

Traditionally, school-wide discipline has focused mainly on reacting to specific student
misbehaviour by implementing punishment- based strategies including reprimands, loss of
privileges, office referrals, suspensions, and expulsions.

Research has shown that the implementation of punishment, especially when it is used
inconsistently and in the absence of other positive strategies is ineffective. Introducing, modelling
and reinforcing positive social behaviour is an important aspect of a student’s educational
experience.

Teaching behavioural expectations and rewarding students for following them is a much more
positive approach than waiting for misbehaviour to occur before responding.

The purpose of school-wide PBL is to establish a climate in which appropriate behaviour is the
norm.



@@ POSITIVE

Tier 1 Essential Components (7 N LAY e

UNDERSTAND AND USE
THE PBL FRAMEWORK

Purpose: to develop a common

understanding of the PBL frameworl.

« What is PBL?

» The PBL framework (see Fig. 1)

+ Multi-tiered continuum of support
(See Fig. 2)

= School vision and guiding principles
about student behaviour

TEACH EXPECTED
BEHAVIOUR

Purpose: to build systems to support staff

to teach social behaviour skills.

« The importance of teaching behaviour skills

= Lesson planning, format and teaching
schedule

= Staff professional learning

MONITOR THE IMPACT
OF IMPLEMENTATION

Purpose: to regularly monitor our PEL

LEADERSHIP

Purpose: to provide leadership for the
development, implementation, and evaluation
of PBL Tier 1.

« Establish PBL leadership team

+ Team supports all staff to implement PEL

+ Team supports student, family, and
community invelvernent in PBL

ENCOURAGE EXPECTED
BEHAVIOUR

Purpose: to build systems to support all
staff to use high rates of specific feedback
to encourage expected behaviour across
the school.

+ The power of adult attention

« Specific positive feedback (4:1 ratio)
+ Schoolwide systermn

« Monitor specific positive feedback

DEFINE EXPECTED
BEHAVIOUR

Purpose: the behaviour we expect for students
and staff is clearly and consistently defined,
and well known by our school community.

« Develop 3-5 positively stated schoolwide
expectations

+« Develop a teaching matrix for behaviour
expectations

« Develop non-classroom procedures

RESPONDTO
BEHAVIOUR ERRORS

Purpose: to build systems which support
staff to respond to behaviour errors in ways
which decrease the likelihood the student
will make the same error again.

« Document which behaviours are managed
in the classroom (minor) and which are
managed out of class (major)

= Build a schoolwide system to respond to
behaviour errors

IMPLEMENT PBL CLASSROOM PRACTICES

Purpese: to build systems to support staff members to use PEL classroom practices.

implementation.

= Are we making a difference for students,
especially for students with disability,

= Strategies to increase instructional time

- Establish positive relationships and - Actively supervise students
classroom behaviour expectations - Give opportunities to respond

children in care and Aboriginal students? - Teach behaviour expectations and routines - Differentiate learning
- Review behaviour data - Encourage and reinforce behaviour - Design your classroom
- Data-based decision making expectations

« Are we doing PBL with fidelity? - Respond to behaviour errors
- Tiered Fidelity Inventory (TFI)
- Self Assessment Survey (SAS)

= Strategies to increase engagement

Government of South Australla
Department for Education




Clarifying Expected Behaviour

Teaching Matrix

At Moana Primary School our values matrix was developed in consultation with staff, students and
the community. The teaching matrix of expected behaviours is displayed in every classroom and
individual posters for each procedure are displayed in their relevant areas.

The Matrix reflects the language and culture of school. It is the language all staff use when they
teach students the expectations. Additionally, it is the language used when they remind students,
when they recognise students and when they correct students.

The teaching matrix:

Enhances communication and creates common language among staff and between
students and staff.

Creates the “curriculum” that will guide the teaching of expected behaviours
Creates a picture of a successful student.

Provides a guideline for students to monitor their own behaviour and they remind and
motivate students to meet certain standards.

Aligns staff by providing a framework to guide decisions about discipline.

Validates and supports individual teachers’ procedures and requests.

The school community have developed three school wide Values. These are:

KIIIN|/D|IN E SIS




Moana Primary School Values

Classroom

Inside Spaces
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Outside Spaces

In the community
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Digital Citizenship

» Actively listen to others with an | ® Speak quietly and be careful not | « Follow rules which are designed & Wear MP5 uniform with pride * Look after computers
open mind to disturb others to keep us safe e Actively listen and pay attentionin | « Avoid online arguments
» Encourage people if they get » Keep the toilets clean and tidy, | » Be grateful and respect assembly » Do not take photos of others
things wrong; don't laugh at do your business, wash your equipment * Use good manners at all times without their permission
- them hands and leave # Don't hurt others # Respect nature * Ask for permission before you
. » Take care of dlassroom items » Bea buddy not a bully Acknowledge different # Walk and ride safely and consider upload pictures of friends
* Use equipment correctly and perspectives athers » Protect your privacy and that of
safely # Use your manners in the canteen | Listen to all adults and follow their others
1 » Use respectful language Walk where it is unsafe to run instructions + Speak to others as if you were face
a » |f you make a mess, clean it up to face
& Say sorry
» Respect other people’s opinions
# If you promise to do something |« Act like a teacher is watching ¢ Make sure rubbish is put in the # Return lost/dropped items to their | ® Only visit sites which are age
> you do it * Keep promises bins rightful owner appropriate
“ * Keep working hard even if the * Smile at everyone, say helloand | # Follow the rules even when an # Engage in behaviour that is positive | « Don’t share private information e.g.
- teacher isn’t looking and when use manners adult is not watching for the community passwords
. they are working with another » Keep hands and feet to yourself | « Head back to class when the first | « Make choices that are good forthe | # Only talk to people online who you
bD student # Return books and equipment to bell rings environment know offline
m # Be honest, if you do the wrong where they came from » Follow the rules, they are there to | « Don't respond to hurtful or nasty
thing, accept your consequence keep us safe comments, block and report this.
ot and learn from it s Be in the right place at the right
: * When your class teacher isn’t time
— there make A choices for the
relief teacher
» Keep your hands to yourself » Help younger students e.g. » Ask people to play and say yes » Encourage, help and congratulate | » Speak with kind words and avoid
m » Help people to find their things show them how to find a book when others ask you others on their efforts gossiping
m # Say good morning and ask in the library » Help others who need help » Treat others the way you would #» Encourage others to seek help if
m people if they are ok? * Say good morning to pecple and | « Offer friendship to those who like to be treated things go wrong online
: # Help others with their learning ask how are you? may be lonely + Stop, think and review — jokes can
+ Be kind to the teacher and your | ® Use kind words all the time ¢ Play fair and follow agreed rules be misinterpreted online
t classmates * Include people in groups s Take turns and share equipment + Treat yourself and others with the
.5

» Share class resources

» Don't hurt others

» Accept people have differences
and that is ckay

* Don't be a bystander, speak up
and help others

same care and attention we give in
the real world

l{'_‘\l Gowsmment of Sowth Austraia
\::J_/ Daparmunt for Exucaion




Procedures

In addition to expectations and rules, procedures have been defined in non-classroom areas and in each classroom. Procedures are the

methods or process for how things are done. Procedures break down rules into teachable steps. When procedures are taught to fluency, they

t2EEe
Procedure
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help students form routines to accomplish tasks efficiently and smoothly.

Routines
When the procedure has been identified, taught, and practiced,
it becomes a routine which has a clear meaning for all students.

Many procedures that may be cumbersome or time consuming at the
beginning of the year become second-nature after a few weeks: the procedure
for entering the classroom and preparing for instruction, the procedure

for gathering materials for a science lab or setting up a PE game etc.

An example of visual a procedure is outlined here.

We focus on external routines on a two weekly cycle ensuring all posters
receive a four week intensive focus yearly to embed

these routines.

RETURNING TO
CLASS

Stop playing when the
bell goes.

Walk in quietly, sitin
your area and wait for
the assembly to begin.

Stand silently and
respectfully for the
national anthem.

Pack up your
equipment.

Be a respectful and
active listener to the

valk to get a drink and/or
go to the toilet.

Stay seated until your
teacher instructs you to
leave quietly.

Quietly line up in your
designated area.
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MOANA PRIMARY BSEM & PBL AGREEMENT

At Moana Primary School we value the provision of safe, consistent, predictable routines for every child,
every day in every classroom. We want all students to be present, centred and ready to learn.

Our BSEM whole school agreement includes:

e Morning Routine/Circle — all students will participate in a morning routine which offers (dependant
on level of school);
o Greeting each other by name
Healthy touch
Positive primers (whole class game)
Expectations (how to show each school value during the day)
Announcements (Student Bulletin, birthdays)
What Went Well

O O O O O

e Brain breaks — There are brain breaks that provide positive emotions through partner and group
activities. There are also calming brain breaks that de-escalate classrooms and build self-regulation.
Suggested brain breaks and Mindful Moments are in the Student Bulletin each day.

e Zen Den — a quiet space in the classroom where children can self-regulate and to display the
agreed Whole School Zen Den expectations.

e Images for positive emotions — cute images displayed throughout the day that promote positive
emotion

¢ Interoception/Mindfulness — classes to participate in 5 to 10mins of Interoception or Mindfulness
activities to assist them in getting ready to learn after breaks.

e Ready to Learn Plans — Students who require an individualised one will be developed with the
support of the Student Wellbeing Leader. Classes can also setup a whole class ready to learn plan.

e Zones of Regulation - Each class will be provided with Zones of Regulation materials with the
option of using this more extensively in their class and Zen Den’s

o Triage Conversations — leadership will use the school values and character strengths in
conversations with children who are referred to the office.

e Student Bulletin — each class will read out the Student Bulletin each day so that all students are
informed as to what is happening for the day and of any changes.

e PBL Whole School Reward System — teachers will reward students with house points when they
display the school values and this will be recorded online. Each term students will work towards
receiving a reward when the whole school hits the set target. This reward is negotiated with
students and shouldn’t cost the school any money.

e PBL Behaviour Expectations — Each year during Weeks 1 & 2 of Term 1 each class will go
through specific PBL expectations and routines for their class and will visit as required throughout
the year. A whole school focus will be shared at each Assembly for classes to focus on each
fortnight. These expectations will also be shared on Class DOJO.

o Staff Meetings — The PBL team will be allocated at least one staff meeting per term for professional
development as well as an opportunity for class teachers to analyse their class data and set some
targets and focus areas for their class.

e PBL Team - will meet at least once a term to analyse data and to organise professional
development for staff.



PBL Classroom Practices

DESIGN YOUR
CLASSROOM ‘i

ESTABLISH
POSITIVE
RELATIONSHIPS

AND CLASSROOM

BEHAVIOUR

EXPECTATIONS

DIFFERENTIATE
LEARNING

GIVE
OPPORTUNITIES
TO RESPOND

TEACH BEHAVIOUR
EXPECTATIONS
AND ROUTINES

ENCOURAGE

ACTIVELY

AND REINFORCE
SUPERVISE BECTED
STUDENTS BEHAVIOURS

RESPOND TO
BEHAVIOUR
ERRORS

Design Your classroom:

Design your classroom so there is no physical or visual clutter. Make sure there is easy access to
frequently used materials. Keep the classroom tidy. Think about students’ needs like what visual cues
they may need without giving them a sensory overload. Ensure each class has a ZEN Den to support

self-regultion.
z.omes oﬁ Regvlation

YELLOW
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Establish Positive and Effective Relationships

Daily interpersonal classroom interactions are the keystone for building quality teacher
student relationships.

greet all students at the door with a smile and use their preferred name

show genuine interest in students by interacting with them often and in a positive way
acknowledge effort and success

welcome students who have had time away and help them reconnect with learning and
their peers

always show unconditional positive regard.

Have clear and consistent rules and guidelines

Display in the classroom as a visual prompt for teachers and students.

Teaching Expected Behaviour and Routines:

Like academic skills, behaviour skills must be practised regularly and acknowledged/reinforced
frequently. If a student has firmly learned problem behaviour, then formally and continually
prompting, practising, and reinforcing the desired alternative becomes especially important and
necessary.

predictable and safe environments with procedures displayed
physical, emotional and cultural safety

establish and maintain safe and supportive relationships
acknowledge the need for multiple opportunities and repetition
provide consistent expectations

repair and restore relationships;

teach common procedures and behaviours

prepare for transitions or changes.

Pre-correct/Remind: When a teacher can anticipate students may have difficulty, a prompt is given
to students about the expected behaviour. (As you walk with the class remember to Be Respectful
by keeping your hands, feet and other objects to yourself.)

Encouraging and reinforce Expected Behaviour:

It makes that behaviour more likely to occur in the future and is one of the most powerful tools
for shaping or changing behaviour.

Spending time on acknowledgements focus the attention on positive behaviours and
minimizes attention to negative behaviours.

It increases instructional time and minimizes time students are out of the classroom.
Acknowledgment systems prompt adults to recognise expected behaviours

Every time any adult interacts with any student, it is an instructional moment.

Use specific positive feedback (4:1 Positive — Corrective) to reinforce the desired
behavior This:

builds positive sense of self for student

teaches new skills

allows for sense of control

promotes brain development

creates predictability.

11



Frequent

Intermittent

Occasional

Acquisition learning
phase

Fluency learning
Phase

Maintenance and

generalisation learning
phase

* High rates of specific
positive verbal
feedback

* Stickers

* Thumbs up

* Notes home

* Schoolwide ticket

* Smiles

* High fives

* Positive phone calls home
* Extra computer time

* Leave class first

* Choose your seat

*Post card home

*Time to talk

*Watch a YouTube clip

* Choose a work partner

* Recognition by the
principal

* Class party

* Student of the week

» Class excursion

» Gift certificates

* Class snack

* Eat lunch with a teacher

* Principal pizza party

House points encouragement system to encourage students’ to use expected behaviours.

Moana Primary use a whole school reward system which links house points to our school values.
Students receive house points from class and specialist teachers during lessons. The class with

the most house points receive a class mascot for a two week period (INTEGRITY Tiger,
RESPECT Elephant and KINDNESS Dog). This is announced at our fortnightly assembly.

Moana Primary House points entry

Moana House Cup 2024 (Points Tally)

All house points move towards our whole school tally and the house team with the most points at
the end of the term receive the house cup.

House Points 2024

Yellow

2000

4000

Points

12


https://docs.google.com/forms/d/e/1FAIpQLScBc_vpQszG15UsnBzxV6cNkXGftzSbjlWkVDqElOuGylCNhg/formResponse
https://sites.google.com/view/moana-upper-primary-2024/home

At the start of the term a goal is set for our School to achieve a combined total of house points.
Once this is achieved, students can nominate an activity for a whole school reward. This is
something we experience together as a whole school.

Positive Behaviour for Learning

Res

Dear Families,

We have had another busy and productive Term relating to our Positive Behaviour For
Learning (PBL) program.

Teachers have been developing and teaching lessons around routines and students
have been doing a fantastic job of implementing these everyday. These include moving
to and from class, returning from breaks, improving organisation and readiness to learn,

which in turn is impacting positively on student learing.

The school has also worked to develop regulation opportunities through our
Interoception (Warriti Ku) space and our check in check out rewards points system.
These two initiatives are supporting many students to improve their regulation capacity
both during class time and after break times as well as recognising positive behaviours
and efforts from students within the classroom.

Our students have done a fantastic job of achieving their 10,000 house reward points
which earnt them a casual day, wearing their sports day colours, plus an afternoon
outdoor disco which was held on Wednesday 10 April). A fun day was had by all and it
was great to see everyone in their house colours (Please see the photos attached). It

will be interesting to see what nominations our students may have in mind for their

next reward.

Finally our house winner of the Term 1 Cup for achieving the most House Points for by
displaying our school values around the school was the Blue Octopus team with a
whopping 5195 Points. CONGRATULATIONS!!

Jason King and Nicole True

pond to Behaviour Errors:

Consistency

Calm, immediate response

Use least intrusive strategy.

Specific, yet brief

Quiet, respectful interaction with student
Refocus class, if needed

PBL promotes an educative approach to addressing behaviour errors and recommends that
teachers respond to behaviour errors in the same way they would respond to academic errors,
through specific corrective feedback.

This strategy employs a very brief, clearly and privately stated verbal reminder of the
expected behaviour.

A re-direct includes a specific restatement of the schoolwide, non-classroom or classroom
rule/procedure.

A redirect emphasises the “what” of the behaviour instead of the “why.”

Consequences Guidelines

Consequences are not punitive.

Consistency, not size is important.
Consequences should be selected individually.
Logical consequences are often more effective

Instructional; help the student to learn and practice the desired behaviour
Relevant/logically connected to behaviour error

Individually selected; matched to the frequency & severity of the behaviour

It is not the severity of the consequence, but the inevitability (consistency) that a response
will occur which affects behaviour.

13



» Teacher uses pro-active strategies to support students

PROCESSES FOR
DEALING WITH

STUDENT BEHAVIOUR

Our school’s response to all student
behaviouris:
CaIm/CDnsmtent/Tnmely/RespectfuI/F‘rwatei

Option 1 .
Classroom teacher check in, cue
for desired behaviour

Option 2
Classroom teacher to attend
. provide choice and redirect. | :

Option 3
Buddy class, Warriti Ku reset

Option 4
Student conferences Wlth
| leadership support |

Leadership to follow up with students 1:1 and negotiate .
Eresponse with input from from referring teacher. Action will beé
. recorded in EMS by leadership and parents will be contacted
: when required. :

Student returns to the classroom at the discretion of the teacher. Missed learning
i time may be made up during a suitable time. In the event of a serious breach of
; behaviour one or more of the following may occur:

parent conversations, take home or suspension.

14



MOANA PRIMARY
SCHOOL
BEHAVIOUR OUTLINE

Teachers use a range of pro-active
strategies to support students:

« Morning Routine
« Explicit classroom norms and teaching of PBL classroom

practice

»: Brain breaks
= Consistent and predictable classroom routines
+ Values focus across the school
« Explicitly teaching social and emotional skills

Level 1

i Behaviour

Level 2

i Behaviour
 distrups

Level 3 | Level 4 |Level 5

i Behaviour

lis confinedjothers in the [ disrupts
tonly to thejstudent's

i student

limmediate
EICE

feveryone in
ithe class

Behaviour
disrupts
other
classrooms
or common
areas of the
school

| Behaviour
| causes or
| threatens
fto cause
 physical
injury to

i student or
lothers

15



Actively Supervise Students

Purposeful teacher interaction that incorporates pre-correction, moving, scanning and interacting
with students to create opportunities for teaching, prompting, encouraging and correcting expected
behaviours.

Increases student engagement and improves the amount and quality of instructional time.
Creates frequent opportunities to monitor students for success, or for need of prompting.
Facilitates relationship building in creating opportunities for positive interaction.
Anticipates and prevents known triggers for students.

Communicates care, trust, and respect.

POSITIVE

Actively supervise students : = BEHAVIOUR

guidelines

FOR LEARNING

Precorrection Proximity Scanning Interacting

While moving and

i Using proximity by  Frequently and
Prompting g K tyby . i . b scanning, you should
expected continuously intentionally look .
. . also frequently interact
behaviour just moving throughout around and observe all . T
, with students providing
prior to when it  the learning students on a regular
. . . feedback to students to
is needed. environment to basis to monitor,

reinforce, prevent, or
teach academic and
behavioural skills

monitor, support, prevent, and/or
and be present. reinforce behaviour.

Give Opportunities to Respond:

An instructional question, gesture or visual cue made by the teacher explicitly designed to

elicit a student response.

They are curriculum relevant and instructionally related, not a direction to perform a task or
a social question.

They can be presented to an individual student, group, or whole class.

Student responses may be verbal (e.g., calling out the answer to a question), written (e.g.,
writing a response on a whiteboard and holding it up), or non-verbal (e.g., thumbs up if you
agree).

The teacher then provides feedback to students.

This will:

Increase on task behaviour

Increases academic/learning outcomes
Increase positive to corrective feedback ratio
Makes learning visible

Allows for differentiated responses

16



Opportunities to respond: (%) POSITIVE

BEHAVIOUR
examples ¢) 7~ FOR LEARNING
Individual Group/class

* round-robin for * teacher signals and students respond in unison

individual responses * develop questions with only one right answer
* pulling a random that can be answered with short answers.

student’s name out of | * think-pair-share

container * think-write-pair-share

* personal white boards  |* holding up fingers/hands
* pre-printed response * pointing to the answer
Non-ver.hal cards * white boards

strategies PRI response * guided notes

systems *ipads
* computer assisted response systems

Differentiate learning:
You can differentiate learning by making changes to suit the readiness, interests and

learning needs of a student.
Differentiate learning through changes to the:
e process: how students learn
e product: how students show their knowledge or understanding
e environment: where students learn and who they learn with
e content: what learning is appropriate and relevant for the students

Data-Based Decision-Making Process

The ongoing Data-Based Decision-Making process for PBL is similar to most school improvement,
problem-solving, or decision- making models and includes collecting data to identify current status,
analysing data, identifying expected outcomes, developing an implementation plan including
selecting strategies, determining indicators of results, and establishing an evaluation plan. This
thinking is paramount for any improvement effort and remains at the heart of your school’s PBL

: stoomntuever| | o POSITIVE BEHAVIOUR FOR LEARNING —
TABLE VIEW
YEAR YEAR_LEVEL INDIGENOUS TIME 'WEEKDAY GENDER DISABILITY DATE-RANGE
Al Al v Al Al v Al v All v Al v 25/05/2023 [

4/08/2023

Freguency By Location Frequency By Behaviour
rm 7 [ > Disruptive tal... [N s
STUDENT-ID ~t [ & inappropriate... N :: NAME
= rm 3 [ 1 g Physically hur.. I 27
3
All ~ 5 oval I o s Beingunssie... [N 25 All ~
General Yard | REREEEEEE g Not Followin... [N 15
rm 2 [ 14 Refusingto p... I 12
BEHAVIOUR TYPE LOCATION
0 20 0 20 40
FREQUENCY FREQUENCY
All ~ All ~
Frequency By Date Frequency By Location

37 (15.68%) —

I
16.1%)

IS
S

3130 5

— 60(25.42%) 60
Day_Name
@®Frid
riday =

®Wednesday
20

@ Tuesday [T

@ Thursday I . . 5

|

L4

®Monday
o2 Break L7 L6 L5 L3 L2 L1 After
49(20.76%) (22.03%) Time sch.
Time

FREQUENCY
o
S
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Remember:

* Responding to problem behaviour must involve teaching the student new ways to behave

* Punishment does not teach new skills

* Respond to social behavioural errors the same way you respond to academic errors

+ Upholds the importance of expectations.

* Interrupts the inappropriate behaviour, preventing practice of that behaviour.

* Rewires the brain
» Capitalises on the teachable moment.

* Gives the students a chance to learn to be successful.
* Increases probability of future correct behaviour.

+ Decreases time out of learning/ instruction.

+ Demonstrates care and concern by the adult.

* Builds relationships with students.
« Maintains a positive learning climate.

Tier 2/3;

PBL is a 3 tiered system and there are a number of interventions and supports set up to
support students as required at Moana Primary. If you have any questions or concerns
about a particular student and you would like to investigate these supports further, please
speak with the Wellbeing Leader or Deputy Principal about this. The tracking of Data and
regular formal and informal conversations also supports the implementation of these
strategies for identified students in consultation with the class teacher.

Multi-tiered continuum
of support

Your PBL Leadership team will design
this with you,
using evidence based practices,
matched to the needs of your
0 students

Tier 1 Interventions
* Defining expected behaviour

* Teaching expected behaviour
* Encouraging expected behaviour

* Responding to behaviour errors

* Effective teaching and learning practices

O

Tier 3 Interventions

* Function-based support
* Intensive wraparound support

TIER
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Intensive

T

Tier 2 Interventions

. Check| in/ check out (CICO)

* Targeted social skills instruction
groups (SSIG)
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Universal




Moana’s Intervention Menu

A

Tier 1 (Universal)

Tier 2 (Targeted)

Tier 3 Targeted/Intensive

Warriti Ku

Zen Dens

Student Bulletin

What’s the Buzz (R-2)

Shine (3 -6)

CPC (R-16)

Student Bulletin

Yard Activities

Brain Breaks

Morning Routine/Circle

Whole Class Interoception/Mindfulness
activities

School Values Award System

PBL Behaviour Expectation Posters/Mini
lessons

Class DOJO

Buddy Class activities

Restorative Practices

School Values Matrix

Berry Street
Methodologies/Practices/Strategies

Lego Dice Game

Check In Check Out

Check & Connect

Play Plans

Small group and individual socials skills
sessions

Targeted PBL expectation sessions

Individualised Learning/Behaviour Support
Plans

Safety/Risk Management Plans
Observations

IESP Funding

Team Around the Child Meetings

19




Referral form/Process:
Please see Leadership to discuss this process further if you have any questions
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Tier 2 and 3 Referral Slip

Students Name:

Date: Referred By:

Year Level: ORr O1 02 Os Oa O5 O6

Common student behaviours: Actions already implemented by the
Disruptive talking/noise teacher:

Refusing to participate

left the room without permission
refusing to enter the room

being unsafe with equipment
Damaging property

Teasing

Bullying

Swearing at students or staff

O Physically hurting others

OOoOoOooooOooo

Comment from referring teacher:

Please email this form to Deputy Principal or Well Being Leader.

Qualifying for further interventions

Tier 2 Tier 3
e 4 -6 office e 6 + office
referrals within a referralsina
fortnight fortnight

Moving from Tier

1into Tier 2 and i
e |f a critical

3...
What does this incident is lodged
look like... student is flagged

for Tier 3
intervention
consideration

*Professional conversations around individual students
will occur discussing intervention possibilities




